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Abstract

Background. Pragmatic theory emphasizes the importance of context in communication, including
both linguistic and non-linguistic aspects.

Aims. This study aims to explore the role of pragmatic theory in Arabic language teaching, examine its
application in the classroom, and identify the challenges encountered in integrating pragmatic theory
into Arabic language teaching.

Methods. This study used a qualitative approach using the library research method.

Result. The results show that pragmatic theory helps students understand language structures and use
them appropriately within social and cultural contexts, making communication more meaningful and
natural.

Conclusion. Despite challenges such as limited teacher understanding, lack of learning resources, and
cultural barriers.

Implementation. This approach can be optimized through teacher training, the development of
communication-based curricula, and the use of digital learning media.

Keywords: pragmatic theory, Arabic language, student communication

INTRODUCTION

The utilization of pragmatic theory in Arabic language teaching has made a significant
contribution to enhancing students’ communication skills effectively. Pragmatic theory, a
branch of linguistic science, focuses on how meaning is interpreted within real communication
contexts, rather than relying solely on language structure. In the context of Arabic language
teaching, this approach provides a new dimension in developing students’ communicative
competence, as they are taught not only nahwu and sharaf (grammar) and mufradat
(vocabulary), but also how to use the language appropriately by social context, cultural norms,
and communicative purposes (Sudirman et al., 2021). This aligns with the goals of foreign

language learning, which include not only the ability to understand and produce grammatically
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correct sentences but also the ability to use the language accurately and effectively in various
real-life situations.

Pragmatic theory emphasizes the importance of context in communication, encompassing
both linguistic and non-linguistic aspects. Linguistic context includes previous utterances,
sentence structure, and lexical meaning, while non-linguistic context refers to who is speaking,
to whom, where, when, and for what purpose. In Arabic language learning, the introduction of
these aspects can help students recognize differences between grammatically correct sentences
that may be inappropriate in certain contexts (Jaili & Hamdan, 2023). For instance, the use of
expressions such as greetings, salutations, requests for permission, or expressions of gratitude
in Arabic heavily depends on social relationships, levels of formality, and conversational
situations. Through a pragmatic approach, students not only memorize these expressions but
also understand when and how to use them appropriately.

In classroom practice, pragmatic theory can be implemented through task-based learning,
functional dialogues, role plays, and real-life simulations. These activities enable students to
interact in communicative situations that resemble real-world contexts, such as shopping at a
market, asking for directions, ordering food at a restaurant, or introducing themselves in formal
settings (Baharudin, 2023). Through this approach, students are trained to think pragmatically
and select the most appropriate linguistic forms based on context, communicative goals, and
the cultural background of the interlocutor. The application of this strategy has proven effective
in enhancing students’ pragmatic awareness, namely the ability to recognize intercultural
communication norms and understand implicature (implied meaning) in conversations.

The use of pragmatic theory can also help students avoid miscommunication that often
arises due to cultural differences or literal interpretations of the target language. For instance,
in Arabic, the expression “4 ¢\ o\ (in sha’ Allah) conveys more than just “if Allah wills”; it
reflects a sense of religiosity and sincere hope. Students learning Arabic without understanding
the pragmatic meaning of this expression tend to interpret it literally or use it inappropriately
(Muhammad Farhan Muhammad et al., 2021). Integrating pragmatic dimensions into teaching
helps students grasp implied meanings, idiomatic expressions, irony, humor, and the speaker’s
implicit intentions. Pragmatic theory is also closely related to the development of the four
language skills, especially kalam (speaking) and istima * (listening). In speaking, students must
consider sentence structure, vocabulary choices, intonation, and body language to ensure the
message is conveyed effectively. In listening, students are trained to capture the intended

meaning of the speaker, including implicit messages and emotional undertones embedded in
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the utterance. Arabic language teaching based on pragmatic theory requires active teacher
involvement in designing communicative, contextual, and interactive learning activities, while
also encouraging students to participate directly in authentic, two-way communication
processes (lza, 2021).

The implementation of this theory should also be accompanied by the use of supporting
learning media, such as authentic Arabic conversation videos, podcasts, short dramas, and
interactive digital learning materials that allow students to directly observe the practical use of
Arabic in everyday situations. These materials can provide rich pragmatic input and enrich
students’ learning experiences. In addition, reflection after learning activities is essential for
evaluating students’ pragmatic awareness and providing feedback on the appropriateness of
their language use in the practiced contexts (Kasim et al., 2023). The utilization of pragmatic
theory in Arabic language teaching contributes significantly to the enhancement of students’
communication skills. Through this approach, students not only master linguistic structures but
also develop sensitivity to the social and cultural contexts of Arabic language use, enabling
them to communicate more effectively, politely, and appropriately. The reinforcement of
pragmatic competence ultimately increases students’ readiness to engage in real-life
interactions in Arabic, whether in academic, professional, or sociocultural domains. Arabic
language teachers need to possess a deep understanding of pragmatic theory and apply it
creatively in the teaching process so that language learning becomes more meaningful and
contextual for students (Nurul Izzati Ahmad Radzi et al., 2021).

Arabic language teaching as a foreign language presents complex challenges, particularly
in developing students’ communication skills. One of the main challenges lies in the
differences between the Arabic linguistic system and the students’ native language. Arabic
features grammatical, phonological, and morphological structures that differ significantly,
often causing students to struggle with forming accurate sentences and understanding
communication contexts naturally (Hj Md Yunos et al., 2023). This challenge is further
exacerbated by the lack of Arabic-speaking environments that support active and contextual
communication practice. Most classroom instruction remains theoretical, emphasizing
vocabulary memorization, verb conjugation, and formal sentence structure, without providing
sufficient opportunities for students to develop their kalam (speaking) and istzima * (listening)
skills in authentic contexts.

The lack of authentic learning media also poses a challenge. Learning resources used in

the classroom are often rigid and fail to reflect real-life communicative situations. This leads
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to students having difficulty transferring their linguistic competence into effective spoken
communication. Moreover, differences in communication culture between native Arabic
speakers and students further complicate the learning process (Nasimah Abdullah & Lubna
Abd Rahman, 2019a). Many idiomatic expressions, social cues, and pragmatic utterances in
Arabic cannot be understood through literal translation alone; instead, they require an
understanding of the social and cultural context of the Arab world. Without this contextual
awareness, students risk using language in socially inappropriate ways or even causing
misunderstandings.

In light of these challenges, pragmatic theory becomes highly relevant in Arabic language
teaching. Pragmatics is a branch of linguistics that studies how meaning is shaped by language
use in real communicative situations. In Arabic language teaching, the application of pragmatic
theory can help students understand that language use depends not only on grammatical
structure but also on the speaker’s intent, the social relationship between interlocutors, and the
situational context and communicative goals. By understanding pragmatic principles, students
can learn to use Arabic more accurately and effectively in diverse social contexts (Abdullah &
Abd. Rahman, 2019). The utilization of pragmatic theory also supports the development of
more functional communication skills. For example, through speech act analysis, students can
learn how to make requests, give compliments, politely refuse, or express emotions in ways
that are socially appropriate within Arab culture. This is crucial because polite and socially
acceptable forms of communication in Arab societies often differ from those of the students’
own cultures. Without pragmatic understanding, students are at risk of committing
pragmalinguistic errors, which involve the inappropriate choice of linguistic forms for a given
communicative function (Nasimah Abdullah & Lubna Abd Rahman, 2019b).

The utilization of pragmatic theory also assists teachers in designing context-based
learning activities. Teachers can create conversation simulations, role plays, or discussions that
require students to use Arabic in situations that resemble real-life contexts. This not only
enhances students’ kalam (speaking) and istima * (listening) skills, but also fosters pragmatic
awareness, which is essential in intercultural communication. For example, in Arab culture, the
use of greetings or polite expressions is highly important and governed by specific social
conventions (Saja et al., 2018). Through a pragmatic approach, students can learn that
successful communication is not determined solely by grammatical accuracy, but also by social
and cultural appropriateness. Arabic language teaching continues to face major challenges in

enhancing students’ communication skills due to linguistic, cultural, and pedagogical factors,
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including the persistence of non-communicative teaching methods. In this context, the
utilization of pragmatic theory offers a relevant and effective approach to bridging the gap
between structural language proficiency and real communicative ability. By integrating
pragmatic aspects into the curriculum and teaching strategies, teachers can equip students with
more comprehensive and applicable skills, enabling them to use Arabic not only correctly, but
also appropriately in a wide range of communicative contexts (Saifudin, 2019).

METHOD

This study used a qualitative research approach using library research (literature study),
aiming to explore in depth the utilization of pragmatic theory in Arabic language teaching and
its impact on enhancing students’ communication skills. This research design was chosen
because the primary focus lies in examining theoretical concepts and conducting critical
analysis of relevant literature. The data sources in this study included textbooks, scholarly
journal articles, and academic documents discussing pragmatic theory, Arabic language
teaching strategies, and communication skill development.

Data were collected through literature review by identifying and examining sources that
provide comprehensive insights into the relationship between pragmatics and communicative
competence in Arabic language learning. The data were then analyzed using a descriptive
analysis method, which involved systematically describing and interpreting the utilization of
pragmatic theory in teaching contexts and evaluating its theoretical impact on students’
communication effectiveness. Through this approach, the study aimed to provide a
comprehensive understanding of how pragmatic theory can be strategically integrated into
Arabic language teaching in order to enhance students’ ability to communicate accurately and

contextually.

DISCUSSION
Pragmatic Theory

Pragmatics is a branch of linguistics that focuses on the study of how language is used
by speakers in real communicative contexts. In contrast to semantics, which emphasizes the
literal meaning of words and sentences, pragmatics examines utterance meaning based on its
context of use, such as who is speaking, to whom, in what situation, and with what
communicative purpose. In other words, pragmatics seeks to answer the question “what does
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the speaker mean,” rather than “what do the words literally mean.” In everyday
communication, the meaning of an utterance is not always reflected in the linguistic form itself
but is strongly influenced by external factors such as social context, the relationship between
speakers, and the goals and strategies of communication. Pragmatics, therefore, functions as a
bridge between linguistic structure and its social function (Haig, 2023).

The scope of pragmatics is extensive and includes various linguistic phenomena that
cannot be adequately explained by grammatical analysis alone. Pragmatics addresses aspects
such as the use of language in social contexts, communicative strategies used to convey specific
intentions, how speakers deal with the discrepancy between literal and contextual meanings,
and how implied or indirect meanings are understood (Travassos-Britto et al., 2021). Within
the field of linguistics, pragmatics is closely related to the interactional dimension of language,
including how meaning is interpreted by listeners, how utterances are understood within
specific cultural contexts, and how utterance structures are selected to achieve communicative
goals in an efficient and polite manner. Understanding pragmatic principles is essential,
particularly in foreign language learning, including Arabic, so that students can use the
language accurately and appropriately according to the sociocultural norms of native speakers.

In pragmatic theory, several key concepts serve as the foundation for understanding and
analyzing language use. The first is contextual meaning, which refers to meaning interpreted
based on a specific situation or context rather than solely on sentence structure. For example,
the utterance “It is very hot over there” may be interpreted literally, or it may serve as a subtle
suggestion for someone to close the window, depending on the context and the intonation used.
The second concept is implicature, developed by H. P. Grice, which refers to meaning that is
not directly stated but is inferred by the listener based on context and the cooperative principle
in communication. For instance, if someone says "I am hungry" and a friend replies “There is
a food stall nearby,” the listener may interpret this as a suggestion to eat at that stall, even
though it is not explicitly stated (Madden, 2021).

The third concept is presupposition, which refers to assumptions that must be accepted
as true for an utterance to be meaningful. For example, the sentence “My child has stopped
crying” presupposes that the child was previously crying. This concept is important in
pragmatics because it helps identify background information assumed to be shared or believed
by both participants in communication. Another important concept in pragmatics is deixis,
which refers to expressions such as “l,” “here,” or “now,” whose meaning depends on who is

speaking, when, and where the utterance takes place. Understanding deixis is essential in
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language learning because it enables students to relate linguistic forms to the actual situations
in which they are used (Bala, 2022).

In the context of language teaching, particularly Arabic as a foreign language, the
utilization of pragmatic theories can significantly contribute to enhancing students’
communication skills. One relevant theory is Grice’s Cooperative Principle, which posits that
speakers and listeners in a conversation generally adhere to four maxims: the maxim of quantity
(provide the appropriate amount of information), the maxim of quality (provide truthful
information), the maxim of relevance (provide relevant information), and the maxim of manner
(communicate clearly and unambiguously). In language teaching, teachers can train students
to recognize and apply these principles in speaking and listening activities to make their
communication more effective and natural (Tomasello, 2022).

The Politeness Theory, developed by Brown and Levinson, is also highly beneficial in
language instruction. This theory highlights the importance of maintaining the interlocutor’s
social image, or face, through polite language strategies. In Arab culture, politeness and respect
toward interlocutors are highly valued. Therefore, students need to understand how to express
criticism, make requests, or refuse something in ways that are socially appropriate and non-
offensive (Capps, 2017). Teaching politeness strategies helps students use Arabic in a manner
that aligns with the cultural norms of native speakers. Another relevant pragmatic theory is
Relevance Theory by Sperber and Wilson, which emphasizes that speakers tend to provide the
most relevant information for the listener in a given context. Teachers can use this
understanding to train students in selecting appropriate forms and content of utterances for
various situations. For example, students can learn how to differentiate between speaking to
peers and addressing teachers or elders within Arab cultural norms.

By integrating these pragmatic theories into the process of Arabic language teaching,
students will not only master grammatical structures but also develop the ability to understand
and use language appropriately in real interactions. They will learn not only what to say, but
also how to say it, when to say it, and to whom it should be said. All of these elements form

the core of pragmatic competence in intercultural communication.

Arabic Language Teaching

Arabic language teaching has undergone various transformations in line with the
development of linguistic science and educational methodologies. In general, two main
approaches are commonly discussed in this context, namely the traditional approach and the
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communicative approach. The traditional approach tends to focus on memorization of
grammatical structures, translation exercises, and the isolated learning of vocabulary. This
approach is rooted in the grammar-translation method, which has been widely used in the
teaching of classical languages. In contrast, the communicative approach emphasizes the use
of language as a real tool for communication, where students are trained to use the language in
authentic contexts by integrating the four language skills: listening, speaking, reading, and
writing (Frank, 2018).

Although the traditional approach has made a significant contribution to Arabic
language teaching, especially in mastering grammar and understanding classical texts, it has
limitations in developing students’ active communication abilities. Students tend to be passive,
with limited training in speaking and listening within real-life contexts, and often rely on rote
memorization and reproduction of material. On the other hand, the communicative approach
allows students to take an active role in the learning process, engage in direct interaction, and
build confidence and flexibility in using Arabic for communication (Travassos-Britto et al.,
2021).

Table 1. Comparison of Traditional and Communicative Approaches in Arabic
Language Teaching

memorization

Aspect Traditional Approach Communicative Approach
. Grammatical structures, translation, and Language use In real-life
Main Focus contexts and interpersonal

communication

Teacher’s Role

Central and dominant, as the main
source of knowledge

Facilitator, guide, and
interactive partner in the
learning process

Student’s Role

Passive, listening, taking notes, and
memorizing

Active, participative, and
engaged in discussions and
communication simulations

Learning Techniques

Memorizing nahwu-sharaf rules,
translating texts, structured exercises

Role-play, simulations, group
discussions, project tasks,
language games

Learning Resources

Classical textbooks, kitab kuning,
vocabulary lists

Authentic media such as videos,
audio recordings, news articles,
and real-life dialogues

Assessment Methods

Written tests, memorization exams,
translation tasks

Performance-based
assessments, oral presentations,
project-based tasks, interactive
tests

Emphasized Skills

Reading and writing, along with
grammar mastery

Listening and speaking in
authentic communicative
contexts

Learning Objectives

Understanding classical texts, mastering
grammar

Communicating effectively in
spoken and written Arabic
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Tends to be high due to
engaging, contextual, and
interactive learning

Tends to be low due to monotonous and

Student Motivation !
passive methods

Strong in grammar foundations and
Strengths understanding of religious or classical
texts

Does not foster active communication Requires time, resources, and
skills; students lack speaking practice. adequate teacher training

Strong for developing practical
skills in everyday life situations

Weaknesses

In the modern context, many educational institutions have begun shifting their focus
from the traditional approach to the communicative approach due to the growing demand for
active language competence. In this era of globalization and intercultural communication,
students are expected not only to understand Arabic language structures but also to be able to
use them effectively in social and professional settings. However, this does not imply that the
traditional approach should be entirely abandoned. The traditional approach remains valuable,
particularly in reinforcing grammatical understanding, interpreting classical academic or
religious texts, and fostering linguistic precision (Mahdavi et al., 2021).

The most effective model in Arabic language teaching is one that combines the
strengths of both approaches in an integrated instructional framework. In this model, teachers
continue to provide systematic instruction in grammar and vocabulary, as emphasized in the
traditional approach, while also developing students’ communication skills through interactive
and context-based activities, as promoted by the communicative approach. As a result, students
not only learn the “rules” of the language but are also able to apply them in real conversations.
The success of Arabic language teaching depends on the teacher’s ability to select methods that
align with students’ needs, instructional objectives, and the sociocultural context of learning
(Kauffeld & Innocenti, 2018). Through the integration of these two approaches, Arabic
language teaching becomes more holistic, balancing structural mastery with communicative
ability, and fostering a generation of learners who are not only linguistically competent but also

pragmatically and communicatively skilled.

The Role of Pragmatic Theory in Arabic Language Teaching

Pragmatic theory plays an essential role in Arabic language teaching, particularly in
developing students’ communicative competence so that they can use the language
appropriately across various social and cultural contexts. In the context of language teaching,
pragmatics does not solely focus on linguistic structures but rather emphasizes how language
is used in real communication. This includes understanding the speaker’s intent, implicatures,

context, speech acts, and linguistic politeness. The utilization of pragmatic theory in Arabic
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language instruction is highly relevant for encouraging students not only to master grammar
but also to be proficient in interpreting and conveying meaning contextually. For example, it
is not sufficient for students to simply know the expression “f<lla 2 (How are you?). They
must also understand when to use it, to whom, and in what situations it is appropriate. In other
words, pragmatic aspects train students to grasp social nuances, such as the relationship
between speakers, cultural background, and communicative intent (Pebrian et al., 2020).

The implementation of pragmatic theory into Arabic language teaching can be achieved
by incorporating materials that reflect real communicative situations into classroom activities.
Teachers should not merely present vocabulary and sentence structures mechanically, but also
design activities that require students to interpret intended meanings in various contexts (Hj
Abdin Lubis et al., 2018). One effective way to implement pragmatic principles is through role
play, contextual dialogues, and simulations of common social interactions. For instance,
students can be asked to perform scenarios set in traditional markets, at school, or in
conversations between peers and with elders, allowing them to adapt their language use
according to appropriate social norms. In this way, students not only practice linguistic
structures but also learn to use language politely, effectively, and contextually.

Teachers can also introduce students to pragmatic principles such as Grice’s Maxims,
which include quantity, quality, relevance, and manner. Although these principles were
originally formulated in the context of English language studies, their values are universal and
can be adapted to Arabic language teaching. For example, teachers can train students not to
provide too much or too little information (maxim of quantity), to speak truthfully (maxim of
quality), to maintain topic relevance (maxim of relevance), and to use unambiguous language
(maxim of manner). This instruction can be implemented through the analysis of short
discourse texts, such as advertisements, short stories, dialogues from Arabic films, or Arabic
news reports, which can then be examined together with students to highlight real-life
applications of pragmatic use. Such activities foster students’ pragmatic awareness, which is
essential for becoming effective communicators in Arabic (Jumhur, 2020).

Effective techniques for teaching pragmatics also involve the use of direct feedback on
students’ pragmatic errors. In many cases of foreign language learning, errors occur not due to
a lack of grammatical knowledge but rather due to an insufficient understanding of the social
or cultural context of an utterance. For instance, a student may use an overly informal
expression when speaking to a teacher or an elder, not realizing the politeness norms of Arab

culture (Ulfa, 2018). This is where the teacher’s role becomes crucial in providing corrective
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feedback that is constructive and explanatory rather than punitive. Teachers should explain the
social and cultural reasons behind the appropriate language use. Through such an approach,
students not only correct their errors but also deepen their understanding of cross-cultural
communication norms.

Technology can also be utilized to support the teaching of pragmatics in Arabic
language instruction. Teachers can incorporate authentic Arabic conversation videos, podcasts,
or recordings of real-life interactions as instructional materials. Through these media, students
can observe firsthand how native Arabic speakers use language in various situations and can
pay close attention to elements such as tone of voice, facial expressions, and body language
that accompany verbal communication (Fathoni, 2021). These dialogues can then be analyzed
in class to discuss emerging pragmatic elements, such as the use of sarcasm, rhetorical
questions, or forms of address that reflect the social relationship between speakers. Students
are encouraged to develop greater sensitivity toward how language is used in the cultural
context of Arabic, not only in terms of grammar, but also in terms of meaning and social

function.

Case Studies and Implementation Examples

The integration of pragmatic theory into Arabic language teaching also supports task-
based language teaching, in which students are encouraged to complete real and meaningful
communicative tasks. For example, students may be assigned to create a vlog in Arabic, write
an email to a friend from an Arab country, or conduct a fictional interview with an Arabic-
speaking figure. Through these tasks, students learn to adjust their language use according to
the situation, communicative goals, and the nature of the social relationship involved. This not
only enhances their linguistic ability but also cultivates more authentic and relevant language
use aligned with real-world communication (Isa, 2018). Pragmatic theory makes a substantial
contribution to Arabic language teaching, particularly in shaping students’ effective
communication skills. Its application promotes language learning that goes beyond structural
aspects by also emphasizing meaning, context, and social interaction. Through a pragmatic
approach, students are trained to become context-aware language users who can interpret
implied meanings in conversation and adapt their communication style to suit the situation. In
the long term, this understanding of pragmatics not only reinforces students’ language
competence but also equips them with essential communication skills for social, academic, and
professional settings in Arabic-speaking environments (Ramli, 2020).
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The utilization of pragmatic theory in Arabic language teaching has been proven to
significantly enhance students’ communication abilities, particularly in understanding context
and the implicit meaning behind utterances. One case study that illustrates the practical
implementation of pragmatic theory in the classroom was conducted at a state Islamic senior
high school (madrasah aliyah) in Indonesia. In this study, the Arabic language teacher began
to integrate pragmatic approaches into the learning process (Ngarifah et al., 2022). The teacher
did not focus solely on grammar and vocabulary but also guided students in understanding the
use of Arabic across various social contexts, such as greeting, requesting permission, showing
respect, making polite requests, or expressing refusal. For example, in teaching greetings,
students were taught to differentiate the use of “sSide 3L in formal and informal contexts,
and to recognize when expressions such as “La <" or “Se~ i are more appropriate. This
approach created a more communicative and contextually rich learning environment where
students were not only memorizing expressions but also learning how, when, and where to use
them (Alfianor, 2022).

Another example of the implementation of pragmatic theory can be observed in role-
play-based learning activities that are adapted to everyday situations in Arab culture. In one
Arabic language class at the senior high school level in Yogyakarta, the teacher designed a
conversational scenario in which students acted as buyers and the teacher played the role of a
seller in a traditional Arab market. In this activity, students were not simply asked to read from
a script, but were required to develop their own dialogue based on the given situation. They
were expected to use polite expressions, understand bargaining strategies, and adjust their
language register according to their interlocutor (Zaini et al., 2019). The teacher then evaluated
students’ utterances in terms of both linguistic structure and pragmatic elements such as
contextual appropriateness, implied meaning, and the use of polite expressions. As a result,
students showed improved understanding of the social and cultural nuances embedded in the
Arabic language, which are often overlooked in traditional learning approaches.

Another relevant study was conducted by Al-Sibai (2004), who evaluated pragmatic
awareness in the teaching of Arabic as a foreign language. This study showed that learners who
received explicit instruction in pragmatic principles, such as politeness strategies, speech acts,
and conversational implicature, showed a higher level of communicative competence
compared to those who focused solely on grammatical structures (Permana, 2018). In oral
assessments, students who received pragmatic training were able to respond in ways that were

more socially and culturally appropriate, such as giving compliments, offering apologies, or
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expressing refusals with greater politeness and precision. This study reinforces the importance
of a pragmatic approach in Arabic language learning as a means to bridge the gap between
grammatical mastery and real-life communicative ability.

Another implementation example can be seen in Arabic language programs at State
Islamic Universities (UIN), where students are engaged in discourse analysis of Arabic-
language films, television news broadcasts, and modern Arabic podcasts. In these activities,
students do not simply take notes on vocabulary or sentence structures, but also observe how
speakers use pragmatic communication strategies such as sarcasm, humor, or indirect
expressions (Djalaluddin, 2021). This activity helps students understand that in real-life
communication, meaning is not always explicitly stated but often depends on context,
intonation, and the relationship between speakers. Students are also encouraged to compare
pragmatic norms between Arabic and Indonesian, making them more aware of potential
pragmatic errors that may arise due to cultural differences. For instance, the direct use of the
word “¥” (no) in Arabic may be considered rude in certain situations, whereas in Indonesian it
may be perceived as neutral. Through such exercises, students not only learn the Arabic
language but also develop cross-cultural sensitivity, which is essential for effective
communication in global contexts (Zanariah Ibrahim et al., 2017).

The application of pragmatic theory in Arabic language teaching has also received
attention in primary education, particularly in madrasah ibtidaiyah. In several schools that
implement an integrative curriculum, Arabic language instruction begins at an early stage with
an emphasis on understanding the social context of language use (Suardi, 2018). Teachers
introduce everyday expressions through picture stories, children’s songs, and simulations of
family or school interactions. For example, in a picture story, students are shown a scene in
which a child asks permission from a parent by saying “fi&aall ) cadl of ;mkiui Ja” (May | go
to the park?). Afterward, the teacher guides the students in a discussion about how and when
this expression is used, and how to respond politely. This approach fosters pragmatic awareness

from an early age, which serves as a crucial foundation for more advanced language learning.

Challenges and Opportunities

The integration of pragmatic theory into Arabic language teaching presents several
challenges as well as significant opportunities for improving the quality of instruction and
enhancing students’ communication skills. One of the main challenges lies in the limited
understanding of pragmatic theory among educators themselves. Many Arabic language
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teachers remain focused on structural aspects such as grammar (nahwu) and morphology
(sharaf), while pragmatic aspects related to context, speaker intent, and communicative
strategies are often overlooked. This is largely due to the lack of professional training that
equips teachers with pragmatic approaches in foreign language teaching, including Arabic
(Malutin, 2018). The current curriculum generally continues to prioritize reading and writing
skills without providing sufficient space for the development of context-based oral
communication. Another challenge arises from the cultural differences between Arabic as a
foreign language and students’ native languages. Many students struggle to understand
politeness norms, implicature, or speech act strategies in Arabic due to differing cultural values
underlying their usage. When students attempt to translate expressions directly from
Indonesian into Arabic without considering the social context, pragmatic errors often occur and
may lead to miscommunication (Kadek Heni Oktarina Wisudayanti & Putu Desi Anggerina
Hikmaharyanti, 2021).

In addition to these challenges, the lack of supporting learning resources for the
implementation of pragmatic theory also poses a constraint. Instructional materials used in
many schools remain focused on vocabulary memorization and sentence patterns, and often
lack exercises that develop students’ pragmatic awareness, such as contextual dialogues or
communicative scenarios. In fact, most Arabic textbooks for beginner learners do not include
explanations of the social functions of language in real situations (Ishak & Wan Mohammad,
2021). In classroom practice, teachers also face time constraints, since pragmatic-based
learning often requires interactive approaches, discussions, role-playing, and reflection on
more complex contexts. This approach certainly demands more instructional time than
conventional methods. The limited number of students who actively speak in Arabic is another
significant obstacle, particularly in large classes. Many students feel hesitant or lack confidence
when expressing themselves in Arabic, especially in communication activities that require
pragmatic sensitivity.

Despite these various challenges, there are significant opportunities to revolutionize
Arabic language teaching through the pragmatic approach. One major opportunity is the
growing awareness of the importance of communicative competence in foreign language
instruction. Teachers and educational institutions are increasingly recognizing that the success
of language learning is not measured solely by mastery of linguistic structures but also by
students’ ability to use the language appropriately in real-life communicative situations (Nurul

Izzati Ahmad Radzi et al., 2021). This awareness paves the way for teacher training programs
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that integrate pragmatic theory into language teaching curricula. The development of
information technology offers tremendous opportunities for providing context-based learning
resources. Videos, podcasts, digital simulations, and interactive learning applications can be
used to introduce students to the use of Arabic in everyday life and various social and cultural
situations. Through these media, students can observe and analyze speech acts, politeness
strategies, and conversational implicatures in authentic Arabic discourse.

Another opportunity lies in the development of communication-based curricula that
emphasize language use as a tool for social interaction and adaptation. Such curricula can be
designed by incorporating pragmatics instruction as one of the core competencies, for instance,
understanding and using expressions for apologizing, giving advice, politely refusing, or
expressing opinions in both formal and informal contexts (Pebrian et al., 2020). Teachers can
design learning activities that encourage students to use language contextually, such as projects
to create Arabic-language vlogs, group discussions, or real-life simulation games. Cross-
cultural studies also present an important area to be explored, where students not only learn
Arabic but also become familiar with similarities and differences in communication norms
between Arab culture and their own. This approach can foster intercultural awareness, which
is essential in foreign language learning.

At the institutional level, collaboration between schools, universities, and Arab cultural
institutions such as embassies or Arabic language centers presents a valuable opportunity for
developing pragmatics-based Arabic language programs. These programs may include teacher
training, language seminars, cultural exchange activities, and the joint development of relevant
and contextual teaching materials. In the long term, such an approach can lead to a more
dynamic, communicative, and meaningful Arabic language learning system for students.
Moreover, the integration of pragmatic theory can strengthen students’ motivation to learn
Avrabic, as they experience the immediate benefits of communicative skills that are applicable
in academic, religious, and social contexts (Sudirman et al., 2021).

Although the integration of pragmatic theory into Arabic language teaching faces
various challenges, including limited teacher understanding, lack of learning resources, and
cultural barriers, there are substantial opportunities to develop more effective and
communicative teaching methods. Through improved teacher competence, the use of
technology, the development of contextual curricula, and cross-institutional collaboration,
Arabic language teaching based on pragmatic theory can become a vital foundation for

producing learners who are not only capable of speaking Arabic but also able to communicate
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in ways that align with the norms and cultural values of native speakers. This integration will
ultimately enhance the quality of Arabic language education in Indonesia and broaden its
applicability across various areas of life (Jaili & Hamdan, 2023).

CONCLUSION

Based on the discussion on the utilization of pragmatic theory in Arabic language
teaching, it can be concluded that the integration of a pragmatic approach holds great potential
for effectively enhancing students’ communication skills. Pragmatic theory supports students
not only in understanding language structures but also in using them appropriately according
to social and cultural contexts, thereby making communication more meaningful and natural.
Although its implementation faces several challenges, such as limited teacher understanding,
lack of learning resources, and cultural barriers, this approach can still be optimized through
teacher training, the development of communication-based curricula, and the use of digital
learning media. Case studies and research findings indicate that students taught using a
pragmatic approach show significant improvement in speaking abilities, understanding speaker
intent, and responding appropriately in various situations. The application of pragmatic theory
in Arabic language teaching should continue to be developed and supported by educational
policy to ensure that Arabic language instruction is not only structural but also communicative,

contextual, and aligned with the demands of twenty-first-century learning.
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