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Abstract 

Background. Often, the case of bullying incidents goes viral, thanks to children who witness bullying 

incidents acting as bystanders/upstanders. This role is dilemmatic; if you are passive, you feel 

psychologically distressed because you are faced with a situation and are at risk of becoming a victim. 
However, there are also those who dare to stop bullying incidents by defending the victim as a form of 

high empathy, good social skills, and a sense of moral responsibility. Upstanders face risks such as 

being targeted for revenge or social pressure from the perpetrator. Therefore, it is necessary to gain the 

attention of stakeholders. 
Purpose. This study aims to investigate the behavior of students as witnesses, both as bystanders and 

upstanders, in bullying cases in the city of South Jakarta. 

Method. This research method uses a quantitative approach, a type of descriptive research. The data 
analysis techniques employed include descriptive statistics, validity, and reliability. Data analysis is 

processed using IBM SPSS and Python. 

Result. In terms of the bystander/upstander aspect, almost all respondents reported experiencing 
bullying incidents (M = 0.99; SD = 0.07), and most had an understanding of the appropriate course of 

action to take (M = 0.88; SD = 0.33). Respondents were also relatively familiar with the existence of 

the upstander (M = 1.26; SD = 0.77), albeit with considerable variation. Students' assessment of the 

school's success rate in handling bullying cases was relatively good (M = 2.79; SD = 0.96), while 
students' knowledge related to school anti-bullying policies was also relatively high (M = 0.78; SD = 

0.41). 

Conclusion. Although verbal bullying behavior is still quite prevalent, most students have the 

awareness to act as bystanders or upstanders. However, there are still respondents who are passive when 

they see bullying, but some others have also played a role as helpers. With the active involvement of 

students and all stakeholders, it is hoped that efforts to prevent and address bullying in schools, 

especially at the junior high school/high school levels, can be implemented more effectively, creating a 

safe and inclusive learning environment that supports the positive development of students' character. 

Implementation. Teachers and school counselors are expected to provide regular education about the 

impact of bullying and foster a school culture that encourages students to take a stand against it.  
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INTRODUCTION 

Bullying in urban schools tends to have a hidden pattern. Many students do not report 

cases of bullying because they are afraid of the perpetrator having a strong influence in their 

group (Salmivalli, 2010). In South Jakarta, teachers often experience obstacles in detecting 

bullying because students tend to move their actions to digital spaces, such as social media 

groups or private messages. (Putra, 2021). Additionally, urbanization impacts family parenting. 

Parents in urban areas generally have limited time to accompany their children due to work 

demands. This lack of supervision creates a loophole for bullying to occur undetected 

(Georgiou, 2008). 

South Jakarta, as part of the administrative area of DKI Jakarta Province, has a diverse 

student population in terms of demographics and social status. Kusuma (2018) revealed that 

students in urban schools, especially South Jakarta, are more often involved in the form of 

verbal and cyber bullying than physical bullying. This is driven by the high rate of internet 

penetration and gadget ownership among students. In addition, the sharp difference in 

economic status in South Jakarta schools has the potential to cause discriminatory behavior 

that triggers relational bullying practices, such as social status-based exclusion or bullying 

(Fauziah & Widiastuti, 2020). 

Bullying cases that occur in Jakarta are increasingly rampant, with an increasing trend 

in these cases. According to Wiyani (2012), the rampant brawls and violence (bullying) carried 

out by students in schools, which increasingly adorn the news rows in print and electronic 

media, is evidence that human values have been uprooted (in Suhendar, 2018).  

Bullying has a negative impact on both the victim, the perpetrator, and the witness 

(bystander/upstander). In this study, the focus is on discussing the roles of passive/active 

witnesses (bystanders and upstanders). Bystanders (passive witnesses) who only witness 

bullying without intervening often experience moral distress due to an inner conflict between 

the urge to help the victim and the fear of social or physical consequences (Thornberg et al., 

2012). Research shows that passive bystanders can experience feelings of guilt, shame, or 

regret for not intervening (Pozzoli & Gini, 2010). In contrast to passive bystanders, upstanders 

who actively defend victims usually have a better level of psychological well-being (Salmivalli, 

2010). 

 This is both good news and bad news, the good news is that teenagers are starting to 

dare to speak up about the bullying behavior they experience, so that their problems can be 

immediately handled by adult stakeholders, while the bad news turns out that more and more 
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adolescents are vulnerable to being targeted by bullying, even becoming perpetrators, including 

passive witnesses who have the potential to join the party perp. One of the crucial roles in the 

issue of bullying that is still rarely paid attention to is the bystander (a witness to the incident 

who only sees the incident without doing anything to disperse or stop, or participates in the 

bullying) and upstander (the role of someone who is a witness to bullying and then involved 

in breaking up or stopping the bullying incident  ).  

The occurrence of continuous bullying cases in Indonesia cannot be separated from 

several factors. According to Ariesto (2009), the cause is family factors where parental 

protection attitudes are excessive towards their children, making children vulnerable to 

bullying, and children who have parents who are too harsh are the most likely children to 

experience bullying treatment. The family lifestyle of the parents is messy, divorce, parents are 

unstable in their feelings and thoughts, often fights or Domestic Violence (KDRT) triggers the 

emergence of depression and stress for children, thus triggering depersonalization for children 

who end up being divided and behaving violently or becoming bullies. Then, mass media 

factors can form bullying behavior patterns from the display of viewing that have negative 

behavioral effects, such as antisocial, low sensitivity to violence, increased fear in bullying 

victims, and learning aggressive attitudes. Furthermore, the factor of peer association is that 

when in a school environment or peer friends, some children bully in an attempt to prove that 

they can fit into a particular group, even though they themselves feel uncomfortable with the 

behavior. The socio-cultural environment factors where there are many deviant behaviors in 

the local community, lead to anxiety, confusion, and pathological behavior, which encourages 

adolescents to become addicted to drugs, alcohol, and many become neurotic and psychotic, 

eventually they commit bullying. Poverty is also one of the socio-cultural factors that cause 

bullying. (in Novalia and Tri Dayakisni, 2013) 

Therefore, this study was conducted to investigate the role of adolescents who are active 

students at the junior high/high school level in South Jakarta, specifically as passive witnesses 

(bystanders) and active witnesses (upstanders) in bullying behavior. Thus, it can serve as a 

reference in efforts to increase awareness of bullying issues, prevention, and the handling of 

bullying problems among stakeholders. 

 

LITERATURE REVIEW 

According to the American Psychological Association, aggressive behavior is an 

intentional and repeated behavior that causes pain or discomfort to others, either through more 
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subtle physical, verbal, or nonverbal actions. Bullying is aggressive behavior that is carried out 

deliberately and repeatedly by individuals or groups who have greater power over weaker 

victims (Olweus, 1993). Bullying can be in the form of physical, verbal, social, or 

cyberbullying (Smith et al., 2008). From the point of view of developmental psychology, 

bullying behavior is often associated with individual personal characteristics.  

Family conditions play a significant role in the development of aggressive behavior. 

Espelage and Swearer (2003) suggest that authoritarian, excessively permissive, or conflict-

colored family parenting often fosters aggressive behavior in children. Children who often 

witness violence at home are at risk of imitating this behavior in the school environment 

(Baldry, 2003). In addition, lack of emotional closeness with parents, weak supervision, and 

minimal communication are also triggering factors (Georgiou, 2008). 

From a social psychology perspective, peer group norms greatly influence bullying 

behavior. According to Salmivalli (2010), bullying is often considered a 'normal' behavior in 

group dynamics, especially if the perpetrator has peer support or becomes popular. A school 

culture that is permissive towards violence, weak regulations, and a lack of teacher supervision 

also increases the risk of bullying (Craig & Pepler, 2007). The group conformity factor can 

lead some students to engage in bullying, even if they do not initially intend to do so (Gini, 

2006). 

Bullying is also influenced by certain situations, such as academic pressure, competing 

social status, or differences in physical, ethnic, and sexual orientation characteristics (Espelage, 

Bosworth, & Simon, 2000). Thornberg's research (2010) confirms that the existence of certain 

negative stereotypes or stigmas makes individuals vulnerable to being targets of bullying. 

 

Types of Bullying 

1. Physical Bullying. Physical bullying is the most easily recognized form of bullying because 

it involves direct acts of aggression. The form includes hitting, kicking, pushing, pinching, 

or damaging the victim's belongings (Olweus, 1993). It usually occurs in school areas with 

minimal supervision, such as fields, hallways, or toilets (Rigby, 2002). 

2. Verbal bullying. Verbal bullying involves words that are intended to hurt the victim's 

feelings and emotions. Examples are ridicule, insults, negative nicknames, threats, and 

insults related to physical condition, race, religion, or social status (Smith et al., 2002). 

Verbal bullying is often considered 'mild' by some, but the impact can be just as serious as 

physical bullying. 
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3. Relational/Social Bullying. Relational bullying, also known as social bullying, includes 

actions aimed at damaging the victim's social relationships. Examples of this behavior are 

exclusion from the group, spreading gossip, slander, or influencing other friends to stay 

away from the victim (Salmivalli, 2010). This shape is often difficult to detect because it is 

not directly visible. 

4. Cyberbullying. Cyberbullying is a form of modern bullying that has developed in tandem 

with the advancement of information technology. This form of bullying is conducted 

through digital media, including short messages, social media, email, or chat applications 

(Kowalski & Limber, 2013). Hinduja and Patchin (2008) emphasized that cyberbullying 

can occur at any time, even outside school hours, making it challenging for parents and 

teachers to control. 

Recent research shows that one individual can experience more than one form of 

bullying at the same time. Kowalski et al. (2014) emphasized the importance of schools to 

understand this dynamic in order to develop comprehensive prevention strategies, especially 

in the digital era. 

In the context of bullying in schools, a bystander refers to individuals who witness or 

observe bullying behavior, whereas an upstander refers to bystanders who actively intervene 

against bullying (Polanin et al., 2012). Bystanders play a crucial role in either reinforcing or 

stopping bullying. According to Salmivalli et al. (1996), the role  of bystanders can be 

categorized into several types, such as: 

1. Assistants, namely, observers who help the perpetrators of bullying. 

2. Reinforcers, namely, observers who support the perpetrator by cheering or laughing at 

the victim. 

3. Outsiders, namely passive observers, choose not to get involved. 

4. Defenders, namely observers who defend the victim, are then called upstanders. 

 

Factors Affecting the Role of Bystander/Upstander 

A person's decision to become an upstander is influenced by various factors, such as 

empathy, moral norms, school climate, and risk perception (Pozzoli & Gini, 2010; Thornberg 

& Jungert, 2013). Research indicates that the higher a student's level of empathy, the more 

likely they are to act in defense of a bullying victim (Nickerson et al., 2008). In addition, the 

support of teachers and peers also encourages upstander behavior (Rigby & Johnson, 2006). 
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The Psychological Impact of the Role of the Bystander/Upstander 

Bystander behavior can reinforce the dominance of bullies by providing indirect social 

validation (Salmivalli, 2010). On the other hand, upstander actions have been shown to be 

effective in reducing bullying incidents because the perpetrator loses social support (Hawkins 

et al., 2001). Therefore, bullying intervention programs often emphasize the importance of 

empowering students to become upstanders (Polanin et al., 2012). 

For bystanders (passive witnesses), witnessing repeated violence in schools can cause 

anxiety, fear, and insecurity in the school environment (Rivers & Noret, 2010). Bystanders can 

also experience a decrease in empathy if they are constantly exposed to bullying without being 

given the support to act (Hymel et al., 2015). In contrast to bystanders, upstanders who actively 

defend victims usually have a better level of psychological well-being (Salmivalli, 2010). They 

tend to have higher self-esteem because they feel capable of prosocial actions (Pozzoli & Gini, 

2013). 

However, being an upstander is also not free from risks. Some studies have found that 

upstanders can experience threats of retaliation or ostracization from peers, especially if group 

norms support the bully (Espelage et al., 2012). This can trigger social anxiety and stress if the 

upstander is not supported by the school environment. 

 

Implications of the Anti-Bullying  Program on Witnesses in Schools 

This study shows that anti-bullying interventions should focus not only on victims and 

perpetrators, but also on the emotional well-being of bystanders. Creating a safe school climate 

that supports prosocial behavior will minimize the negative impact of bullying on witnesses 

and maximize their potential as agents of change. 

Instilling the values of empathy, moral courage, and fostering a school climate that 

supports positive interventions is essential to increasing the number of upstanders. (Salmivalli 

et al., 2011). 

Therefore, research on the experience of bullying behavior in urban areas is necessary 

to provide a comprehensive picture and an effective solution. This study was conducted to 

investigate the experiences of bullying behavior among junior high and high school/equivalent 

students in South Jakarta. Moreover, the trend of bullying cases in DKI Jakarta also requires 

special attention from stakeholders. This research focuses on the experiences of perpetrators 

and witnesses. 
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Therefore, the results of this study can serve as a reference for stakeholders in 

addressing and preventing cases of violence in schools around South Jakarta. Including being 

one of the references for students to help prevent this problem, as well as to participate in 

overcoming it in their social environment, both at school and elsewhere. 

 

METHOD 

This research method employs a quantitative approach, a type of descriptive research, 

to investigate the subjects' experiences of bullying behavior in schools, including the role of 

the subjects when experiencing or facing bullying behavior. The survey was conducted in the 

city of South Jakarta, where the respondents were junior high school and high school students. 

The determination of junior high schools and high schools/equivalent schools as the locations 

for distributing the questionnaire was made in accordance with the work area of the South 

Jakarta Region I Education Office, in collaboration with the Indonesian Empowered 

Community Foundation, to conduct an Anti-Bullying campaign in the South Jakarta area. 

The research was conducted among respondents divided into three groups based on 

their roles: victims, perpetrators, and bystanders/upstanders. Thus, the number of respondents 

who responded according to their roles and experience differed. The data analysis techniques 

employed include descriptive statistics, validity, and reliability. Data analysis was processed 

using IBM SPSS and Python to facilitate the survey, making it easier and more efficient. This 

allowed for quick identification of results, enabling immediate follow-up steps to be taken from 

this study. 

 

DISCUSSION 

Population and Sample 

The population of this study is adolescents with active student status at the junior high 

school and high school levels in the South Jakarta area. The sample of this study consisted of 

824 respondents spread across the South Jakarta Region I Education Office (Sudin Pendidikan 

Jakarta). Meanwhile, 472 respondents reported having played the role of bystander/upstander.  

In terms of the bystander/upstander aspect, almost all respondents reported 

experiencing bullying incidents (M = 0.99; SD = 0.07), and most had an understanding of the 

appropriate course of action to take (M = 0.88; SD = 0.33). Respondents were also relatively 

familiar with the existence of the upstander (M = 1.26; SD = 0.77), albeit with considerable 

variation. Students' assessment of the school's success rate in handling bullying cases was in 
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the category of relatively good (M = 2.79, SD = 0.96). At the same time, students' knowledge 

related to school anti-bullying policies was also relatively high (M = 0.78, SD = 0.41). 

The results of the validity test on the respondent's experience variable as a witness 

(bystander/upstander) showed that only one item was valid regarding understanding better 

behavior and bullying prevention (r = 0.231; p = 0.000). Other items had a significance value 

of p> 0.05, such as the experience of witnessing bullying incidents (p = 0.713) and the school's 

success rate (p = 0.826). The results of the reliability test showed that Cronbach's Alpha values 

only ranged from 0.35 < 0.6. Therefore, it is necessary to add new items that are more relevant. 

Although verbal bullying behavior is still quite prevalent, most students have the 

awareness to act as bystanders or upstanders. However, there are still respondents who are 

passive when they see bullying, but some others have also played a role as helpers. 

The results of this research are expected to serve as the basis for strategic policy-making 

in schools, particularly in strengthening anti-bullying literacy, fostering a culture of mutual 

respect, and encouraging active student involvement in bullying prevention and intervention. 

A bullying prevention strategy is needed in schools that not only emphasizes the supervision 

of physical behavior but also prevents and handles verbal behavior. It strengthens the role of 

bystanders to encourage them to be upstanders. 

 

Table 1. Results of the Validity and Reliability Test of the Respondent's Experience as a 

Bystander/Upstander 

Research Variables Research Items 

Validity Reliability 

r 

Pearson 

Sig. (2-

tailed) 

Cronbach's 

Alpha 

Experience as a 

Bystander/Upstander 

Experience witnessing an incident of bullying 
-0.02 0.710 0,347 

An understanding of better behaviors and what 

can be done to help prevent or overcome 

bullying. 

0.231 0.000 0,259 

Get to know the figure of an Upstander (a 
person who has empathy to help bullying 

victims) 

0.231 0.000 0,321 

The level of success of the school in dealing 

with or overcoming bullying behavior 

according to the student's view 

0.356 0.000 0,253 

Students' knowledge of school policies in 

preventing and dealing with bullying behavior 

at school 

0.210 0.000 0,176 
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Students' Bullying Behavior Experience as a Bystander or Upstander 

 One of the roles often overlooked in bullying behavior is that of witnesses. Witnesses 

are individuals who are present at the scene of the incident or bullying. The role of witnesses 

is still divided through their attitudes, namely witnesses who are silent or tend to avoid or 

pretend not to know (bystander), witnesses who participated in the bullying so that they made 

him the perpetrator as well, and finally the witness (Upstander) who also defended the victim 

by dissolving the incident of bullying or reporting it to the nearest adult who has higher 

authority than them. 

 

 

Figure 1. Frequency of Students Witnessing Bullying Cases 

 

 From the diagram above, it appears that as many as 58.5% of respondents have 

witnessed bullying behavior occurring in front of them. Meanwhile, 41.5% never witnessed it. 

This means that the majority of respondents have seen incidents of bullying firsthand. 

 

Table 2. Experience of Bullying Behavior in Students as Bystander/Upstander Witnesses) 

 

Descriptive Statistics 

 N Minimum Maximum Mean Std. Deviation 

Experience witnessing incidents of bullying. 472 0 1 1.00 .065 

An understanding of better behaviors and 

what can be done to help, prevent, or 

overcome bullying in school. 

472 0 1 .88 .329 

Get to know the figure of an Upstander (a 

person who has empathy to help victims of 

bullying). 

472 0 2 1.26 .765 

The level of success of the school in dealing 

with or overcoming bullying  behavior 

according to the student's view. 

472 0 4 2.79 .963 
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Students' knowledge of school policies in 

preventing and handling bullying behavior at 

school. 

472 0 1 .78 .414 

Valid N (listwise) 472     

 

From the table above, the results of the descriptive test analysis of 472 respondents 

provide a comprehensive picture of students' behavior, knowledge, and experiences as 

bystanders and upstanders in the context of bullying incidents at school. 

First, in the indicator of experience of witnessing bullying incidents, an average value 

(M) of 0.99 with a standard deviation (SD) of 0.07, and a minimum-maximum range between 

0 and 1. The average score close to this maximum number indicates that almost all respondents 

have firsthand experience of seeing or witnessing bullying actions in the school environment. 

This confirms that bullying practices are still relatively often found, so that they become a real 

problem in the educational environment. 

Second, in terms of understanding appropriate behavior, the average is 0.88 (SD = 0.33) 

when witnessing bullying. This score indicates that most students already possess basic 

knowledge of what action to take when they encounter bullying behavior, although the standard 

deviation remains considerable, indicating a variation in the level of understanding among 

respondents. Some students may have a strong understanding, but others still need more in-

depth education on how the role of a bystander can help stop bullying. 

Third, regarding the indicator of recognition of the upstander, an average of 1.26 (SD 

= 0.77) was obtained, with a maximum value of 2. This indicates that a significant number of 

respondents are aware of or know individuals who play the role of upstanders, namely people 

who are willing to actively help victims of bullying, reprimand the perpetrator, or report 

incidents to the school. However, the considerable standard deviation indicates that there are 

respondents who lack experience with the upstander, suggesting that this role has not been fully 

internalized throughout the student environment. 

Fourth, the descriptive results regarding the school's success rate in handling bullying 

cases have an average of 2.79 (SD = 0.96) on a scale of 0–4. This average score suggests that 

students consider the school to have made a relatively reasonable effort in addressing bullying 

incidents. However, the sizable standard deviation indicates differences in perceptions among 

students. Some students may feel that the school is responsive, but others may believe that the 

effort is still suboptimal. 
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Finally, the indicator of student knowledge about school policies in preventing bullying 

showed an average of 0.78 (SD = 0.41) with a maximum score of 1. This value indicates that 

most respondents are aware of school policies, rules, or programs that support bullying 

prevention efforts. However, the relatively large standard deviation shows that not all students 

have the same understanding or access to information related to the policy. 

Overall, these descriptive results show that the majority of students have a good level 

of awareness regarding the phenomenon of bullying and their role as bystanders. They 

generally understand the right steps to take when they witness bullying and recognize the 

presence of an upstander in the school environment. However, the variation in understanding 

and perception between respondents shows the need to strengthen anti-bullying literacy 

programs, instill the value of courage to defend victims, and socialize school policies that are 

more equitable and sustainable. 

 
Figure 2. Students' Attitudes When Witnessing Bullying Cases 

 

When respondents witnessed bullying incidents, they exhibited a range of attitudes. 

This can be seen from the diagram above that 35.1% of respondents reported trying to make 

friends with friends who were victims of bullying when they witnessed the bullying incident. 

Furthermore, respondents did so by calling for an end to bullying, aiming to reduce the 

perpetrator's behavior by 25%. Respondents sought the help of trusted individuals to stop 

bullying incidents, with a percentage of 16.2%. Additionally, 13.6% of respondents left the 

situation or incident and then acted to stop bullying in other indirect ways. 
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Figure 3. Passive Attitude of Students Witnessing Bullying Cases 

  

It turns out that there are still many respondents who tend to play the role of Bystander 

as evidenced by the percentage of items about the reason why respondents cannot help when 

they see people they know or other people who are being bullied at 47.5% because they are 

worried about what will happen to the respondents if they help bullying victims. Then, 33.5% 

of respondents answered that they did not know how to help victims of bullying or be 

upstanders, and 19% of respondents said that they did not know the victim, or were not familiar 

or friends with someone who was being bullied. 

 

Figure 4. Students' Empathetic Attitude Witnessing Bullying Cases 

 

In addition, respondents knew an upstander (a person who has empathy to help 

victims of bullying, especially at school), resulting in 45.1% of them being themselves and 

35.9% being someone else. In fact, 19% significantly answered that they did not know the 

upstander around them, which is a special concern that it is necessary to improve the ability to 

empathize, sensitivity to the environment around the respondent, and their social responsibility, 

so that more upstanders emerge. 

 Furthermore, for the level of success of the school in dealing with or overcoming 

bullying behavior, According to the students' view, it produced a Mean score of 2.76 and a 
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standard deviation of 0.963, which means that the values in the item are more diverse because 

the Mean is not accurate; therefore, it is not possible to conclude whether the respondent truly 

understands it or not. Meanwhile, students' knowledge of school policies for preventing and 

dealing with bullying in school was as high as 78.3% of respondents, with a mean score of 

0.78. 

Although local governments and schools have implemented anti-bullying programs, 

their effectiveness is often not optimal. Pramudya's research (2022) indicates that some 

teachers still view bullying as an ordinary mischief rather than a serious problem that requires 

professional intervention. Therefore, preventive approaches, such as strengthening character 

education, promoting open communication between teachers, students, and parents, and 

enhancing digital literacy, need to be strengthened. 

These findings can serve as an important foothold for schools, teachers, and 

policymakers to design bullying prevention interventions and strategies more effectively, not 

only by emphasizing case handling but also by building a culture of care, solidarity, and 

encouraging students to take an active role as upstanders. However, it is also necessary to train 

students who have been or have the potential to be bystanders in empathy and care. 

 

CONCLUSION 

Students play an important role in preventing bullying at school, students are expected 

to have the courage to speak up and seek help if they experience or witness acts of bullying, 

both to teachers, counselors, and parents, respect differences and build empathy towards peers 

to prevent the emergence of ridiculous behavior, gossip, or degrading actions, become 

upstanders, that is, dare to reprimand bullying perpetrators, provide support to victims,  and 

report bullying acts that occur in the school environment, build positive friendship groups, 

support each other, and distance themselves from negative behaviors that trigger conflict or 

bullying between friends, actively participate in anti-bullying programs organized at school to 

create a culture of mutual care and respect. 

With the active involvement of students and all stakeholders, it is hoped that efforts to 

prevent and address bullying in schools, especially junior high schools/high schools, can run 

more effectively, thereby creating a safe and inclusive learning environment that supports the 

positive development of students' character. 
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IMPLEMENTATION 

The subsequent research is expected to explore the factors that cause bullying behavior 

in more depth, using a qualitative approach, as well as considering other variables such as 

family conditions, social environment, and digital media. With the implementation of these 

suggestions, it is hoped that bullying incidents in schools in the South Jakarta area, especially 

in the sample area of this study, can be prevented and effectively addressed, thereby creating a 

safe, comfortable, and supportive learning environment that fosters students' psychosocial 

development. 

For schools, it is essential to develop a bullying prevention program that not only 

emphasizes the supervision of physical behavior but also pays close attention to verbal and 

relational bullying. Teachers and school counselors are expected to provide regular education 

about the impact of bullying and foster a school culture that encourages students to take a stand 

against it. Parents are advised to build open communication with their children so that victims 

of bullying can feel safe to tell stories and receive support. 
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